


1. CASE STUDY
	
1.1.    A Vivid Example 

During the school year, it has been observed the changes that produce in teachers the accumulation of stress and its consequences. Down below, the serious consequences of burnout syndrome in teachers is going to be illustrated with an example. The teacher’s name has been changed for confidentiality reasons. 

One of the most enjoyable subjects in school is Arts. In this class students might feel free and creative, and it is perceived as one of the least stressing ones. However, Fernanda, the arts’ teacher ended experiencing the most grave case of burnout syndrome. 

At the beginning of the school year, a female, widow, 35 years-old teacher was recruited. She showed proficiency in English, artistic skills, and the ability to relate with others. She was considered one of the most valuable teachers in the English area, and she won the trust and affection of her bosses. So, she was entrusted to teach eighth, ninth, and tenth basic grades, each one consisted of four parallels, with 320 students in total. 

In the first trimester, Fernanda started exhibiting signs of emotional exhaustion. First, she kept eating all day long because she felt anxious most of the time. As a result, she gained some weight, her gastrointestinal problems started and she complained of fatigue and headaches. Second, her pleasant and balanced temper changed for irritability, bitterness, and irony against colleagues, students, and parents. She used to complain about the amount of paperwork, students, and activities she was delegated to do. 

She started to have personal problems with the entire school community, so the authorities, decided to fired her in December. She appealed and the authorities considered to keep her until the end of the school year under the condition that she should change her attitude.
. 

At the beginning of the following year, after Christmas holidays, she came to the school happier and calmer. She showed changes, but the working conditions remained the same, so the symptoms started again, but this time, intensified. Finally, she abandoned herself and stopped taking showers. Tons of students’ works remained at her desktop ungraded. Other teachers in the English area noticed that something wrong was happening to her; however, they did not know what it was, and most of them just criticized her and labelled her as a “bitter, stinky, old lady”, and teased her behind her back. The second stage of burnout had begun. 

In the following months, she showed she did not enjoy working at the school and kept blaming everybody else for what she was experiencing. She started communicating with other people raising her voice, which caused more than one trouble in the area, so she stopped talking at all and remained most of the time alone. When some of her students talked to her looking for help, she just looked at them with a smear on her face and used to describe them as “stupid, good for nothing, little idiots that don’t deserve her education”. She used to say that students deserve to be punished and even left behind. Clearly, she was showing the third stage of burnout symptoms. 

At the end of the school year, she was fired and all the intensity of anger, frustration, and desire of revenge was displayed. She wanted to sue the school, so the authorities decided to forbid her the entry to the institution.

What would had happened if a trained psychologist would have identified the burnout symptoms in the early stages? She would probably had received treatment, enjoyed her working activities, and kept her job. 

As a conclusion, the burnout syndrome should be a matter of continuous study in school, the school authorities should keep an eye open regarding to this syndrome, and teachers must be aware when they start feeling some of its symptoms, otherwise the consequences might be dire. 




1.2.    Population 

The case study took place in a high school of Quito-Ecuador, using thirteen teachers of English as a Foreign Language (EFL) at the end of the school year, when it is most likely they present severe stress or symptoms of burnout syndrome. The universe of the study is formed by seven females and six males, in three ranging ages: seven in the first range: twenty to thirty years-old; four in the second range: thirty-one to forty years-old; and two in the third range: forty-one to fifty years old. (See Annex 1, Chart 1)

1.3.    Sample

Bearing in mind the previous example, it was considered relevant to study the group of English teachers that participated indirectly on it. The first reason is because the example before mentioned was not an isolated case. Most of the teachers presented some of the symptoms related to burnout, and it was considered opportune to analyze whether they were experiencing burnout or not.  The second reason is that the variables such as: pupils’ misbehavior, parents meetings, school activities, deadlines, are more or less the same for all of them. So, they might be very much susceptible to present burnout. 

1.4.     The Objectives of the Case Study 

1.4.1. General Objective: 

The aim of this study is to analyze the impact the burnout syndrome has had in teachers’ personal and professional lives. 

1.4.2. Specific Objectives: 
a) To study a group of EFL teachers of secondary education to determine whether they present burnout using techniques as observation, and tools such as: interview and survey. 
b) To analyze the symptoms and the levels of occupational burnout presented in this sample population. 
c) To find out which range of age from 20 to 50 years-old could be the most affected.
d) To find out which gender (male or female) could be the most affected.
























2. THEORETICAL BACKGROUND 

2.1.  Burnout in Teachers
Stress, the so called “Sickness of the XX Century” is a term widely spread and used in every single conversation nowadays. People usually complain of suffering from stress almost every day; however, what they could be experiencing is Burnout Syndrome. How might people differ from simple daily stress and burnout syndrome? Which is the most vulnerable population, in terms of teaching, that might suffer from stress accumulation? And most importantly, what does the term burnout mean and how is it related with teaching? 

Teaching, as any other human-oriented profession, is a very challenging career and demands self-sacrifice from faculty members. Most of the time, teachers are dealing with complex and difficult situations in their professional practice, and also with people related to their work, which generate a great amount of stress in their lives.  The accumulation of stress develops in teachers a syndrome (an intricate set of symptoms) which affects not only their health, but also their social behavior, thereby diminishing their capacity of enjoyment of life. This set of stress symptoms is known as burnout. 

 Burnout may develop in almost every single person that works in direct relation with people, as it is, working with people requires a tremendous emotional, physical and psychological wear. Basically, teachers are vulnerable to suffer burnout syndrome just from performing their daily working activities, which in fact, most of them are beyond their physical strength.  The role of teachers is sometimes misunderstood and undervalued. Nowadays, people expect teachers to perform many different roles and many different tasks, which at the end of a school journey has depleted their energy. 

Consequently, at the end of a school year, teachers might end seriously affected in every single aspects of their personal and professional lives. The prevention of suffering burnout is one of the main reason for this case of study, and the first step is to be acquaintance with the factors that cause this syndrome.  

2.1.1   Factors Associated with Stress in Teachers

As it was mentioned before, the role of teachers is to provide students a service of quality. For that matter, teachers must be constantly trained in their subjects, assist students in their learning process, and fulfill other activities regarding both teaching and learning. In order to accomplish it, teachers are summited to a series of time, energy and health demanding and stress-perceived situations which could be classified in the following categories: 

a) People: Relationships at work represent the factor number one of stress (Schaufeli, et al, 1994). Working with people is neither easy nor simple. Students, colleagues, and superiors are always being affected by diverse stimuli from the environment. As a consequence, they are constantly changing; so, they cannot be treated using the same protocol every time. Yet, without considering their children and family at home. 

b) Working activities: There are too many demanding school activities that teachers must perform under a time pressure every day. Although, there is not only the work-overload teachers must perform every day, but also other labor aspects, such as: the perception of what the teachers are doing is not recognized by the school community and the “lack of autonomy and self-motivation”, (Olivier&Williams, 2005) that have become an increasingly stress factor.   

c) Lifestyle: The excess of responsibilities in working activities demands long working hours at workplace and at home. As a result, the amount of sleeping hours drop, teachers get tired most of the time, and the chance to enjoy free time activities get reduced. So the opportunity to release any stress get also reduced. (Peckman, 2013)

d) Personal traits: The last factors are related to individual issues such as: perfectionism; pessimism, controlling personality, competiveness, age, and gender, on which only the individual has the entire control.  (Education American Association of Colleges for Teacher, 2004)

From teachers’ perspective, these situations could be perceived as stressing, exhausting and overwhelming. Some of these events are solved in time; although some others remain until the end of the school year. 

For most people who might have experienced some of these situations for a while, and have analyzed these factors separately, they seem to be harmless. When do these stress factors become a health hazard for teachers? In order to continue with, it is mandatory that the term stress will be analyzed. 

2.2.    Definition of Stress

As it was referred before, the term stress is currently widespread. Since 1960s, it has been used in almost every single spectrum of social spheres, from shallow conversations in friends’ gathering to much elaborated psychiatric symposiums. In fact, in only a few decades, “the word stress has been adopted, without change, in many different languages, include Japanese, French and Hindi.” (McEwen, 2002)

Why is that a psychiatric term has acquired such importance? Basically, the explanation lays in that almost every single organism, from the simplest to the most complex has experienced stress, at least once in a lifetime. 

The sources of stress or stimuli are produced in the environment, and they can be positive or negative. The negative stimuli can disturb the organism’s ideal conditions to live (homeostasis). The instant reaction of self-defense from a negative input is called “response”. In response, a set of physical, emotional, and chemical changes in the organism takes place, such as: muscle tension, wrath, and the increment of adrenaline, amount others. This group of changes is known as stress, or as in words of the Psychiatrist McEwen, the “factors causing an organism’s condition to diverge too far from homeostasis can be experienced as stress.” (McEwen, 2002) 

	At the first sight, stress has evolved as a self-defense instrument to preserve life. When did this defense become a factor that attempts to destroy the only thing it should protect?
2.2.1.  Stress, as the first step in burnout

Lazarus and Folkman, described stress as a circumstance “when a potentially threatening event is encountered, a reflexive, cognitive balancing act ensues, weighing the perceived demands of the event against one's perceived ability to deal with them.” (Lazarus&Folkman, 1984) In other words, in nature, stress was created as a tool that should make organisms react faced a mortal danger and logically preserve the life. However, considering the circumstances which teachers are exposed to, for a long time, what would be the repercussions of high stress levels in teacher's lives?

When a person has been exposed to a stressor for a long period of time (almost nine months), the whole nervous system counterattacks developing a number of physical, mental, and emotional symptoms, such as: unproductive work behaviors, depression, poor physical health, extreme fatigue, low personal accomplishment, irritability, among others. According to Farber, (Farber, 1998) “teachers who experience stress over long periods of time may experience what is known as burnout.”

The real problem is that these symptoms could be easily disguised, so people usually treat them as isolated ones, not as a syndrome. What is worse, these symptoms could be taken as mere teachers’ personality issues, which certainly could jeopardize teachers’ careers. So, how could people realize when stress has exceeded the limits of survival?


2.3.    Conceptualization of Burnout

The decade of 1970s saw the birth of “burnout” (Freudenberg, 1974) when the Psychiatrist Herbert J. Freudenberg coined this term for the first time, in regards to social labor problems, in spite of the fact that this phenomenon had been observed and identified as a social workers’ problem since the 1960s in Graham Greene’s book “A Burnt out Case”. (Graham Greene, 1960)

According to Freudenberg, professional burnout is manifested by “energy exhaustion among professionals in the sphere of social help, it is when people feel that they are overloaded with problems of other people”. (Freudenberg, 1974) Furthermore, a deeper research performed by Christina Maslach and Susan Jackson included a three-dimension perspective of the syndrome and described it “as a syndrome of emotional exhaustion, depersonalization, and the reduction of personal accomplishment that can occur among individuals who work with people in some capacity.” (Maslach&Jackson, 1981) In other words, the burnout syndrome gradually attacks emotionally, mentally and physically a person who works on a daily basis with people. 

As far as this case study is concerned, teaching provides a cultivate soil for growing burnout syndrome because it has all the characteristics required for that matter. First, teaching faculties must cope with many sort of stressful situations caused by students, their parents, their colleagues, and bosses. Second, teaching demands educators to work extended hours in school and at home, and at the same time dealing with the workload, deadlines, and lesson plans. Finally, as any other human being, teachers also have to deal with their personal issues such as family, studies, health, and family support. As a consequence, the statistics of teaching burnout increase day by day, and has become a matter of intense study around the world, due to the extensive cases reported. 

	
2.4.     How does Burnout act in teachers? 

Theoretically, burnout syndrome has been related with those social workers or human- oriented professions, such as: education, health-helping, transportation, among others. As far as teaching is concerned, it has been characterized as a profession very susceptible to burnout. “Many teachers find the demands of being a professional educator in today's schools difficult and at times stressful. When work stress results in teacher burnout, it can have serious consequences for the health and happiness of teachers, and also the students, professionals, and families they interact with on a daily basis.” (Education American Association of Colleges for Teacher, 2004)

 Chris Kyriacou, Psychologist and Professor in the University of California, defined burnout in educators “…as the experience of a teacher of unpleasant emotions, such as tension, frustration, anxiety, anger and depression, resulting from aspects as his work as teacher.” (Kyriacou, 2001). 

It has been observed during the years that some educators have experienced symptoms such as: headaches, insomnia, irritability, and others related to the central and peripheral nervous system. These symptoms have gone unnoticed or just been considered a mere sickness, a matter of mood or just bad temper. Though some of these symptoms disappear in few days, when the source of stress has stopped, the real problem remains due to the fact that the person was exposed to the sources of stress during a prolonged period of time, enough to have caused a permanent damage. 

Moreover, the symptoms previously shown are just the tip of the iceberg. The Psychologists Maslach and Jackson concluded that the burnout syndrome is even more complex than it looks. They discovered that this syndrome could be manifested in three different spheres: emotional exhaustion, depersonalization, and ineffectiveness and lack of accomplishment. Considering the fact that burnout syndrome is a nervous system disease, are its symptoms perceived in the same way in every individual?
Although, not every person perceive burnout symptoms in the same way. The symptoms are experienced differently in each human being, both in intensity and prolongation. According to the Psychologist Tanya Suárez, most young women are more vulnerable of suffering burnout, and they should pay attention to the symptom because “…starting at five symptoms of the burnout syndrome, it becomes alarming, and since they (symptoms) are easily confused with other sicknesses, people with burnout used to search for a steam-off such as alcohol, pills, or any other source of tranquilizers, which in the end could lead to an addiction.” (Suárez, 2015) For Suárez, burn-out population is more likely to suffer from addiction. 
How could the symptoms be identified before catastrophic consequences?

2.5.     Common symptoms of Burnout Syndrome 

As any other sickness of the nervous system, burnout syndrome appears imperceptible at the beginning, increasing the symptomatology in time. In their work, Maslach and Jackson classified the symptoms of burnout in three dimensions: 

· Emotional exhaustion: “chronic fatigue, insomnia, forgetfulness, chest pain, heart palpitations, shortness of breath, gastrointestinal problems, dizziness, fainting, headaches, increased illness, loss of appetite, anxiety, depression and anger.” (Maslach&Jackson, 1981)

· Depersonalization: “loss of enjoyment, pessimism, isolation and detachment.” (Maslach&Jackson, 1981)

· Ineffectiveness and lack of accomplishment: “apathy, irritability and lack of productivity.” (Maslach&Jackson, 1981)
Burnout syndrome shows a wide range of symptoms that diminishes teachers’ health. Within time, the teachers’ physical and mental strength and their capacity to deal with problems get weaker. Sooner or later, their immunologic system fails. As a result, burn-out teachers affect themselves and their school community, not mentioning their families. Stress experienced by teachers should be a public concern due to its intricate relationship with society. 
At the end, the consequences of suffering from burnout syndrome are the impairment in teachers’ health, which without the appropriate treatment the negative effects could be considerable. However, there might be other negative implications in teachers’ lives. 
As burnout is a very complex syndrome, it has taken many researchers and several decades to enlighten people about its complexity, intensity, and diversity. Thereafter, the following table shows its multifaceted properties.  


2.5.1. Types of Burnout 

According to the intensity in the symptoms of burnout, Farber and Miller (Farber&Miller, 1998) have classified it into three types: 

	TYPES OF BURNOUT IN TEACHERS 

	Type
	Symptoms
	Characteristics

	I
	Worn out
	Stops working hard
Reduces their production at work
Feels that the diminished of their work does not affect the students’ performance 
Concedes partial defeat

	II
	Overcommitted 
Excessively competitive
Self-esteem problems
	Puts in risk their personal health to succeed
Neglects their personal lives 
Searches for recognition 
Does not concede any failure

	III
	Under challenged 
Disenchanted
Disinterested 
	Feels unimportant in the organization
Resents the lack of stimulation
Complains that they are underestimated 


Table 1. Types of burnout (Farber&Miller, 1998)
Farber and Miller’s results are alarming. They show that teaching is one of the most endangering profession in the world since it is very susceptible to experience burnout syndrome and its terrible consequences. 
2.6.    Consequences of Burnout in the Teaching-Learning process 
Teachers have experienced one or more of the latter symptoms in perhaps more than one time, during the school year. As a result, the school community will be affected, but in special, both teachers and learners. In teachers, the most obvious effect is the absenteeism and the lack of quality of teaching performance; which in turn, it might affect negatively students’ learning process.
Scott Meier, has conceptualized Burnout Syndrome as “a state in which individuals expect little reward and considerable punishment from work because of a lack of valued reinforcement, controllable outcomes, or personal competence.” (Meier S. T., 1983) Meier’s point of view got even deeper shown another spectrum of burnout. According to him, teachers, in some stage of the sickness, think that they deserve to suffer because of their professional activity. This could be the worst effect of the syndrome because it diminishes teachers’ capacity of teaching and reduce the enjoyment of their performance. As a consequence, teachers could end regretting the work they have chosen for living, and the ideas of quitting the job increases. 
As a conclusion, burnout syndrome is a silent sickness that affects anyone exposed to large dose of stress for a long period of time. In the teachers’ case, they must deal with difficult situations every day, for around nine months (school-year). These problematic situations cause stress accumulation which as a consequence, derivate in burnout syndrome. 






















3. METHODOLOGY

To accomplish this case study, a practical and theoretical research was used. 
3.1.    Practical Research

In order to compile the data required for this case study, a survey, an interview, and a journal were prepared

The group of study answered a self-completed questionnaire based on Maslach Burnout Inventory -Education Survey- (MBI-ES), (Maslach, et al, 1996) (See Annex 3, Survey) which describes a set of questions that inquires whether a subject is experiencing burnout symptoms or not, categorized in three dimensions: Emotional Exhaustion (8 questions), Ineffectiveness and lack of accomplishment (8 questions), and Depersonalization (6 questions). The survey was measured using the Linker Psychometric Scale, which uses a sort of bipolar variables that show the frequency of certain behavior related with burnout (Never (=0); Sometimes (=1); Frequent (=2); Almost always (=3); Always (=4)).  The results has been evaluated on the basis of the MBI-ES. As a complement to this, a clinical psychiatrist was interviewed in order to understand better how these symptoms are addressed. 

The group of study has been interviewed using a structured and semi-structured interview (See Annex 4, Interview). The questions were posed in order to know relevant data about the group of study’s age, gender, marital status, years of experience in teaching, life, habits at home and at work, personal traits, relation with students and colleagues, and self-perception of their own. 

With this instrument, the researcher planned to find out in which dimension of burnout the group of study is, if they were. This type of instrument is a more personal approach to the group of study than the survey, due to the fact that the responders might open up and speak at length about how they feel working as teachers. The information collected have enlightened teachers’ feeling, emotions, fears, expectations, hope, and needs. 
In addition, observation was another technique used. The group of study was been observed during their daily routines and a journal was kept. In this journal were registered the most important changes in behavior, health, and mood in the group of study, during a school year. Most of these changes in their behavior were registered and later used to analyze the results. 

It is important to emphasize that some of the responders’ answers were contradicted in the journal because they used to act in a different way when they did not know they were being observed than when they were being recorded. Another important issue is that their tone of voice also changed during recording. The conclusion is that the responders might feel afraid of saying something that could be used against them, in case that the authorities might read the results. It must be stressed that the secrecy of the results was kept. 


3.2.    Theoretical Research

The theoretical research refers to a non-empirical investigation in texts, books, magazines, or any other written pieces. The most important topics researched were the definitions of burnout syndrome, burnout types, burnout symptoms, stress, and burnout in teachers. The purpose was to have the first and second hand information that clarify the subject’s matter of study. 

The purpose of this case study is to find out whether the group of study suffer from burnout, if so, in which stage of burnout they are, and which gender and age were most affected. In order to do so, the investigation was also focused on the enlightenment of this matter too.  

3.3.    How were the results analyzed? 
Psychologists Christina Maslach and Susan Jackson developed a questionnaire to detect burnout as a three-dimensional syndrome, in order to identify, to measure, and to classify the latter symptoms, into three categories: physical and emotional exhaustion, depersonalization, and lack of feeling of personal accomplishment (Maslach&Schaufeli, 1993). This tool has widely spread all over the world helping people to prevent and control this syndrome. 
Since burnout syndrome is measured according to the time of exposition of stressing stimuli, the questions were analyzed according to the frequency and intensity of feelings. The results will be analyzed using the Likert Scale ranging from never (=0) to always (=4). The highest scores in emotional exhaustion and depersonalization show a high degree of severity burnout syndrome. The highest scores in ineffectiveness and lack of accomplishment show a high degree of severity in burnout syndrome. (See Annex 2 and 3, Chart 4, 5, 7, 8)

3.4.    Analysis of the Results of Maslach Burnout Inventory –Education Survey  


3.4.1. First Dimension: Emotional Exhaustion in the Sub-Category of Age

These results show that only 31.25% aged 20-30, 17.85% aged 31-40, and 3.12% aged 41-50 present burnout in this dimension. Individuals aged 20-30 show the highest levels, while the other two categories remain low levels of burnout.  (See Annex 2, Chart 3)
	The interpretation is that the youngest teachers are more susceptible to suffer burnout. According to Psychiatrist Tanya Suárez, “teaching is an emotional wearing-out activity, from which youngest generation are not prepare to. The new generations are overprotected. Parents, in their desire to protect them from suffering, make them emotionally weaker.” (Suárez, 2015)
During the interview, one individual aged 20-30 expressed: “I used to work in another field, but the company situation changed, so I had to go back to teach… to me it was a big disappointment. I became really depressed and stressed…I got into the feeling that I don’t want to wake up in the morning, feeling angry, feeling frustrated….” The discomfort and frustration for practicing an occupation that does not make him feel personal and professional fulfilled is notorious. He felt he was tied down because he needed the money to survive. 
	In contrast, teachers in second and third age category have developed others escape mechanisms to fight stress because their levels of maturity provide them the tools to keep unruffled. One individual aged 41-50 expressed: “I have my own personal life that gives me strength… I always have something to do, something to read.” “I have a kid to take care of… so feeling depressed it is not an option for me…”
3.4.2. Second Dimension: Ineffectiveness and Lack of Accomplishment in the Sub-category of Age

These results show that 35.28% aged 20-30, 46.47% aged 31-40, and 18.25% aged 41-50 present burnout in this dimension. Even though, the highest percentage is presented in individuals aged 31 to 40, the high levels presented in individuals aged 20-30 are alarming. (See Annex 2, Chart 4)
Middle-aged teachers and young teachers felt a sense of inefficacy in their job. The results showed that first and second category might feel they are not doing a good performance in their working activities. Obviously, these feelings of inefficacy triggers more stress since teachers are being evaluated all the time by their coordinators. Consequently, the competitiveness increases, generating in turn more stress. The accumulation of it unleashes burnout. One teacher expressed: “I have a lot of work to do…always…all the time…it’s just overwhelming…” Another said: “In the last year it was terrible for me to wake up in the mornings… I didn’t like the school at all.”
The real problems observed is that teachers might get used to feel undervalued and underappreciated because they think that these feelings are part of their job.  In words of Psychiatrist Tanya Suarez, “the biggest risks is that teachers get used to be tired, irritable and apathetic, and they don’t perceive these symptoms as something negative, but as part of their job. Teachers have accepted to undergo discomfort as part of their labor routine”. (Suárez, 2015) Most of the teachers are not aware that this set of symptoms is part of a complex abnormal situation. 
It is important to highlight that a great number of teachers showed their real feelings of frustration and tiredness before and after the interview. In fact, during the recording, their tone of voice and disposition changed positively. The conclusion is that teachers must be discrete with what they feel, pretending to be more active and dynamic, when in fact, they are exhausted. 
One example that illustrate that is one responder’s answer: “Teaching is a career in which we must not expect being revered thereof respected; although at least we have a job and an income…..I like being a teacher.”  The journal showed various entrances of him complaining and regretting being a teacher. 
3.4.3. Third Dimension: Depersonalization in the Sub-category of Age 

These results show that 43.66% aged 20-30, 38.50% aged 31-40, and 17.84% aged 41-50 present burnout in this dimension. These numbers show a high degree of burnout syndrome in teachers’ range 20-30. (See Annex 2, Chart 5) Arongundale and Onabanjo’s research about burnout in Lagos stated that “young teachers will report a higher level of burnout syndrome when compared to their older counterparts.” (Arongundade&Onabanjo, 2013)  One of the reasons for these results could be that young educators lack the ability to cope with stressful situations when it comes to teaching.  
According to these results, young teachers presented disinterestedness toward students and colleagues, and their skills to deal sympathetically with them is diminished. According to Psychiatrist Tanya Suarez: “Burnout reduces your energy, in time you will become cynical and resentful with nothing more to give. Teachers feel misunderstood when other colleagues think they have a negative attitude and complain too much. These teachers tend to conceal their situation by pretending to be alright and acting as normal as they can, so finally they believe that nothing is wrong with themselves and naturalize a pathogenic conduct…” (Suárez, 2015)  
One teacher expressed during the interview: “I try to hide my frustration, anger and stress in being strict. I have the predisposition of not wanting to do the class, so I feel angry, therefore I take it out on my students… I am not that bad, but my students feel that I am very strict and they can tell that I feel frustrated…they keep asking me if I like my job.” The conclusion might be that teachers are not as strict as thought at first sight. Being strict could be an attitude to cover-up their apathy, anger, and detachment toward others. 
The entrances on the journal of this teacher showed that he did not present their plans in the deadline stablished, he kept calling sick often, came late at work (sometimes untidy), and put resistance to communicate with others, and sometimes he argued on the phone with his wife. 
Depersonalization as the other dimension of burnout has affected teachers’ lives in all their spheres. 


3.4.4. First Dimension: Emotional Exhaustion in the Sub-category of Gender

These results show 25% of female present burnout in this dimension compared with 16.07% of male. E. Greenglass and R. Burke, determined that “the factors that contribute burnout in women are: role conflict, marital satisfaction and social support, while in men, the factors are: debts, competence and dealing with students.”  (Greenglass&Burke, 1988) (See Annex 3, Chart 6)
In society women have been perceived as versatile beings, due to their ability to deal with multiple roles, such as: mothers, wives, professionals, among others. As a result, women are more exposed to sources of stress in their daily life than men. In addition, women usually put aside their basic needs, such as: sleeping, eating, and so on, to better fulfill their roles in contrast to men. 
Another study that took place in France showed that “female teachers are more susceptible to high emotional exhaustion than their counterparts.” (Vercambre, et al, 2009) Another study, in Greece, concluded that “individual differences that affect and determine teachers’ vulnerability against stress, such as age and gender, within younger and female teachers reported higher stress levels” (Kantas, 1995) 
On the other hand, According to Psychiatrist Tanya Suárez, “old women tend to be moodier than those below the ages of 40 due to the hormonal changes taking place after that age.” (Suárez, 2015) Dr. Bruce S. McEwen is Head of the Harold and Margaret Milliken Hatch Laboratory of Neuroendocrinology at Rockefeller University and his has been at the forefront of research on the impact of stress hormones on the brain. He found that cortisol and adrenaline have more influence in women’s brain than in men’s ones. (McEwen, 2002)
	To conclude, women are not only put under an extreme strain because of their roles in society, but also because their brains are more affected by hormones than men. So, women, by their gender, are more vulnerable to suffer burnout. An esteemed colleague used to say:  “whatever women do, they must do it twice as well as men to be thought half as good, luckily it is not difficult.” 
3.4.5. Second Dimension: Ineffectiveness and Lack of Accomplishment in the Sub-category of Gender
These results show that 23.21% of female, and 29.16% of male present burnout in this dimension. The highest scores in ineffectiveness and lack of accomplishment show a high degree of severity in burnout syndrome, except in question 3. (See Annex 3, Chart 7)
In teaching, female educators are considerable more rewarded than men, and for some people, teaching is a profession most likely to be performed by women, leaving men in position of discomfort. In a research made by the World Bank census in Ecuador, the percentage is 71% of female teachers recruited versus 29% of men, interestingly the figures have not changed since 1995 until 2014. (World Bank Group, 2015) As a result, when the moment to choose professionals to take-up a post of responsibility, female teachers will have more opportunity than male teachers, either because they might be professionally licensed or because they might exceed in number. Whatever the factor taken in consideration, women are in control, so that makes them feel more competent, recognized, and effective than men. 
According to Arongundale and Onabanjo, “…males naturally desire to be in charge, respected, served and do not like to be subordinated. However, these desires are frustrated as most of the schools hire female principals, vice principals and heads; thus, the male teachers may feel underrated and incapacitated in their profession, thereby leading to burnout syndrome.” (Arongundade&Onabanjo, 2013) Logically, burnout might prevent male teacher from being as industrious as they used to be at the beginning.  
Due to women’s capacity to manage multiple tasks at the same time, professionally, they might perceive themselves as highly effective professional beings, able to manage many different activities, while male teachers tend to be overwhelmed performing the same among of tasks at the same time. In society male and female are always in fierce competence every day in order to gain recognition; thus, the stress might become in few time in burnout syndrome. 



3.4.6. Third Dimension: Depersonalization in the Sub-category of Gender 
These results show that 32.16% of male, and 21.21% of female present burnout in this dimension. The highest scores in depersonalization show a high degree of severity burnout syndrome. (See Annex 3, Chart 8)
Christina Maslach (Maslach-et-al, 2001) sustained that there is a difference between male and female due to their social assigned roles as mothers. In addition, the researchers Arongundale and Onabanjo considered that: “… it is more likely that women would respond to others in a sensitive and caring way and, so in comparison to their male colleagues, they would score lower on depersonalization scale.” (Arongundade&Onabanjo, 2013)
Depersonalization occurs when people feel disconnected of their own emotions and the people’s feelings around them. These results have shown that male teachers are more susceptible to depersonalization than females. The Psychiatrist Tanya Suárez noted than“…men tend to be more competitive than their female counterparts, striving hard to get to the top of their careers, and along the way they prevent themselves for feeling empathy or expressing emotion in a deep way as this is a trait that would not allow them to be fiercely competitive.” (Suárez, 2015) Moreover, in their research, E. Greenglass and R. Burke, determined male teachers should keep distance from their students, especially the female ones, because they tend to have idealistic romantic affections toward teachers in adolescence. As a result, teachers construct emotional barriers toward them. (Greenglass&Burke, 1988) 
As it is, when male teachers suffer from detachment, they tend to be less tolerant of students’ misbehavior or their unproductiveness in class. Subsequently, teachers might ignore their students’ feelings, and might be inefficient in classroom management. In the interview, two of the responders clearly illustrated this point: “Students must be punished… they deserve to be left behind, I don’t care…institutions should support teacher in that matter….” And the other one manifested: “I don’t understand my students…I don’t like them…the best solution for me was to let them do whatever they want… but when they don’t do homework, I grade them zero, absolutely zero, no exception….” Evidently, those responses show that those male teachers are suffering from depersonalization and detachment toward their students, and that could carry on more than health problems not only for them, but for the school community.
More interestingly, two factors that have generated burnout in teachers are noise and practicing teaching as a new professional activity. It came to light in this research that noise is a high risk factor of burnout. One hundred percent of the interviewed agreed that noise is one of the factors that avoid teachers to concentrate better and finish their work at school, so they have to take some tasks to finish at home. The other factor is the career change. Nine of the interviewed had studied other careers; unfortunately, external situations have forced them to practice teaching, a profession they do not love, just because they speak English. As consequence, if they are just moved only with the intention of earning money and not for the passion of teaching, obviously the discomfort will appear sooner or later, and with it, burnout. For some responders, their perception is that teaching is the last option when other options have been exhausted. No wandering why the mystic for practicing teaching is disappearing. For some people, it seems to be that teaching only offers long working journeys, discontents, and a low salary. 













4. CONCLUSIONS 
Teachers showed symptoms of burnout syndrome in its three dimensions: emotional exhaustion, depersonalization, and ineffectiveness and lack of accomplishment. Even though, the results show different degrees in burnout, 11 of the individuals in the universal of study showed type I and type II burnout syndrome. Young teachers aged 20 to 30 showed the highest emotional burnout and depersonalization, and teachers aged 31-40 presented the highest ineffectiveness and lack of accomplishment burnout. Female teachers presented the highest emotional burnout, and male teachers showed the highest depersonalization, and ineffectiveness and lack of accomplishment burnout. 
In relation with burnout in teachers range 20 to 30 years old, it has been concluded that young, unmarried and less experienced teachers tend to be more emotional burned-out and more detached than those older counterparts. Furthermore, it has been observed that second age ranging teachers are more susceptible to experience extreme fatigue. The lack of experience in teaching strategies led young teachers to present burnout. Some young teachers are studying for their degree, so the amount of activities that they have to accomplish is higher than those older teachers. Young female teachers are more competitive due to the fact they would wish to be considered for a role that demands more responsibility. Female teachers are more burn-out in emotional exhaustion, and male teachers are more person-detached and they experienced lack of accomplishment and personal achievement. 
The results show that female teachers experience burnout because they tend to perceive students’ personal and learning problems as their fault. Since society tends to be more punitive and less forgiven towards women, female teachers tend to involve themselves physically more in the activity they perform than male ones. Although, women discharge their stress more through the crying than men, the evidence show that it is not enough to avoid stress totally. On the other hand, men do not give themselves to tears, their wear-out is physical mostly and find it easier to let steam off by drinking, strenuous physical activities that in social contexts are more open and welcoming to them. Even though the results show that male are more susceptible to experience burnout, in the end both men and women are affected by the Burnout Syndrome. 
Also, it has been concluded that the teachers do not realized that they are suffering from burnout because all of the symptoms related to burnout are disguised with other temporary sicknesses, such as seasonal flu, indigestion, tiredness, among others. Another reason is that teachers have accepted terms as stress, depression, and burnout as everyday language. Consequently, they get used to suffer the symptoms of those nervous disorders as something natural, perhaps, as a defense mechanism or maybe as a way of adaptation. Anyway, in some cases, teachers have not found out what it is really happening to them, until the damage is irreversible. 
Another aspect that came to fore is that most of the causes of stress is generated by the work carried out activities, such as: working on extensive and excessive activities in long journeys at the school and at home with no time to relax; dealing with students, parents and colleagues problems; writing lesson plans and creating learning opportunities for students with special educational needs; grading students work; managing students’ disruptive behavior; managing too many responsibilities; lack of help and students’ cooperation; students and bosses expectations; and interpersonal conflicts. 
On the other hand, it was also observed that burnout is experienced differently by each individual, and on that basis, teacher’s life and professional experiences, personal traits, types of personality, teachers’ emotional intelligence, teachers’ personal relationships with family and friends, among others, could be influencing factors for burnout. Teachers have also to deal with personal traits, such as: competitiveness, hardiness, values and religious beliefs, obsession for perfection, among others. All things considered, work-related activities and personal issues lead to burnout. 





5. RECOMMENDATIONS 
First, teachers should prevent for accumulating stress. Remarkably, teachers that are involved in some physical activity tend to be less stressed and happier. They might also adapt an active pause program at their work, slow down and take a break. Additionally, a healthy diet and good sleeping habits are also a good way to fight burnout.
Second, educators should reassess priorities, plan in advanced their working activities, and following a personal schedule which pursuit short term goals, avoiding procrastination. Consequently, they will have a more organized timetable activities which allow them to enjoy more relaxing activities in their free time. 
Third, teachers might have a more harmonious relationship with their colleagues and a better students’ behavior by getting an emotional approach with them. Teachers should also improve their classroom management approaches by applying some positive discipline techniques with their students by setting agreements since the beginning of the year. 
Forth, burn-out teachers should search for psychological help immediately after the first symptoms had been identified. 
Finally, educators should be keen for teaching. After all, “teaching is a calling” for which they must feel committed. Otherwise, if they feel miserable by doing an activity that does not make them happy, they should embrace the idea of resigning the job or changing their career path.
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6. ANNEX  1
7.1. Graphics of Universe of Study
7.1.1 UNIVERSE OF STUDY BY GENDER
Chart 1. Percentages of the universe of study by gender

7.1.2 UNIVERSE OF STUDY BY AGE

Chart 2. Percentages of the universe of study by age 
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7.4. ANNEX 4
MASLACH BURNOUT INVENTORY –EDUCATION SURVEY
Survey focused to research Burnout Syndrome in English teachers
Subject No______       Age________       Gender: F_____ M_____ 	Marital status: ___________________ 
Years of experience in teaching ____________ Level(s) you teach __________ Subject you teach _________________
	
	Never
	A few times a year or less
	Once a month or less
	A few times a month
	Once a week
	A few times a week
	Everyday

	1. I feel emotionally drained from my work
	
	
	
	
	
	
	

	2. I feel used up at the end of my school day
	
	
	
	
	
	
	

	3. I consider I give more than what I receive in my job
	
	
	
	
	
	
	

	4. I feel I’m positively influencing other people’s lives through my work
	
	
	
	
	
	
	

	5. I feel frustrated by my job
	
	
	
	
	
	
	

	6. Working with people all day is really a strain for me
	
	
	
	
	
	
	

	7. I can easily create a relaxed atmosphere with my students
	
	
	
	
	
	
	

	8. I feel exhilarated after working closely with my students
	
	
	
	
	
	
	

	9. In the mornings, I feel tired only knowing that I have to work
	
	
	
	
	
	
	

	10. I feel burned out from my job
	
	
	
	
	
	
	

	11. I feel very energetic
	
	
	
	
	
	
	

	12. I feel I am working too hard on my job
	
	
	
	
	
	
	

	13. I have accomplished many worthwhile things in my job
	
	
	
	
	
	
	

	14. I tell myself I cannot handle my job anymore
	
	
	
	
	
	
	

	15. I feel weak and susceptible to get sick
	
	
	
	
	
	
	

	16. I lack of energy at weekends
	
	
	
	
	
	
	

	17. I can easily understand how my students feel about things
	
	
	
	
	
	
	

	18. I feel I treat some students as if they were impersonal objects
	
	
	
	
	
	
	

	19. Working with people directly puts too much stress on me
	
	
	
	
	
	
	

	20. I became more callous toward people since I took this job
	
	
	
	
	
	
	

	21. I worry that this job is hardening me emotionally
	
	
	
	
	
	
	

	22. I don’t care what happens to some students
	
	
	
	
	
	
	


7.5. ANNEX 5
INTERVIEW FOCUSED TO RESEARCH BURNOUT SYNDROME IN ENGLISH TEACHERS
Subject No______       Age________       Gender: F_____ M_____ 	Marital status: ___________________ 
Years of experience in teaching ____________ Level(s) you teach __________ Subject you teach _________________
1. Is it difficult for you to wake up in the morning?
Yes ______ No ______ Why?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
2. If the previous answer was positive, in which of the following days is more difficult for you to wake up: Mondays _____, Wednesdays_____, Fridays_____ Why?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3. Is it difficult for you to concentrate at work?
Yes ______ No ______ 
4. What factors do affect your concentration?
	Noise
	Deadline
	Workload
	Student’s misbehavior 
	People
	Personal problems

	
	
	
	
	
	



5. In this school year, did you sleep well?
Yes ______ No ______ Why?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
6. How did you feel at the end of the school day?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

7. Would you like to be considered for a position of responsibility in your school?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
8. Have you ever been absent in this school year?
Yes ______ No ______ Why?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
9. Which of the following symptoms have you experienced in this school year?
	Chronic fatigue
	Insomnia
	Attention problems
	Chest pain
	Heart palpitations

	
	
	
	
	

	Gastrointestinal problems
	Dizziness
	Fainting
	Headaches 
	Shortness of breath

	
	
	
	
	

	Increased illness
	Loss of appetite 
	Anxiety
	Depression
	Anger

	
	
	
	
	

	Apathy
	Irritability
	Lack of productivity
	Loss of enjoyment
	isolation

	
	
	
	
	

	Detachment
	Temporal paralysis of one of your limbs
	Nervous tics
	Migraines
	Pain in the neck, back and shoulders

	
	
	
	
	





10. What factors have you considered have influenced you to experience the latter symptoms? _________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
11. Do you enjoy teaching?
Yes ______ No ______ Why?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
12. What factors do you think could influence positively in the enjoyment of teaching?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
13. What factors do you think could influence negatively in the enjoyment of teaching?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
14. Do students approach to you to tell you their problems, dreams and expectations?
Yes ______ No ______ Why?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
14. Do you practice any sport or physical activity just for fun or to get relaxed?
Yes ______ No ______ Which one?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

15. How often do you take school papers to finish at home?
Never ______ sometimes _______ frequently ______ almost always ______ always ____
16. Do you have any other activity as a chore or intellectual activity apart from teaching?
Yes ______ No ______ Which?
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
17. Are you married?
Yes ______ No ______ 
18. Do you have children?
Yes ______ No ______ how many? ______
19. In your aspirational goals are buying a house, department, or car?
Yes ______ No ______ 
20. Are you paying any of the latter in the moment?
Yes ______ No ______ 
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